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ABSTRAK 

 Pendidikan inklusi menempatkan Guru Pendamping Khusus (GPK) sebagai 

aktor strategis dalam membangun komunikasi interpersonal yang efektif bagi siswa 

berkebutuhan khusus, namun di tengah kondisi kelangkaan tenaga GPK 

bersertifikat di Kota Surabaya, SMP Negeri 31 Surabaya sebagai sekolah rintisan 

inklusi sejak 2014 menghadapi tantangan nyata dalam membangun pola interaksi 

yang adaptif bagi siswa berkebutuhan khusus yang memiliki karakteristik beragam, 

meliputi down syndrome, tunagrahita, dan slow learner. Penelitian ini bertujuan 

menganalisis komunikasi interpersonal antara siswa berkebutuhan khusus dengan 

guru pendamping di sekolah inklusi tersebut menggunakan pendekatan deskriptif 

kualitatif dengan metode wawancara mendalam (in-depth interview) semi 

terstruktur dan studi literatur, melibatkan enam informan yang ditentukan melalui 

teknik purposive sampling, terdiri dari lima siswa berkebutuhan khusus kelas IX 

sebagai informan utama dan satu guru pendamping selaku koordinator inklusi 

sebagai informan pendukung, dianalisis menggunakan model Miles dan Huberman 

serta didukung triangulasi sumber dengan landasan teori pendekatan humanistik 

DeVito (2016) yang mencakup lima aspek efektivitas komunikasi interpersonal, 

yaitu keterbukaan, empati, sikap mendukung, sikap positif, dan kesetaraan. Hasil 

penelitian menunjukkan bahwa komunikasi interpersonal berlangsung secara 

intens, adaptif, dan berorientasi pada kebutuhan masing-masing individu, yang 

terwujud melalui: keterbukaan yang dibangun lewat komunikasi informal di luar 

jam pelajaran baik secara langsung maupun melalui WhatsApp; empati yang 

ditunjukkan melalui kepekaan guru pendamping terhadap kondisi emosional siswa; 

sikap mendukung melalui peran guru pendamping sebagai problem solver dalam 

permasalahan sosial seperti bullying dan kebiasaan membolos; sikap positif melalui 

pemberian reward sederhana dan penciptaan momen interaktif yang 

menyenangkan; serta kesetaraan melalui penerapan diferensiasi pembelajaran 

(differentiated instruction), penyederhanaan bahasa, dan pengulangan materi. Di 

samping itu, penelitian ini juga menemukan empat hambatan komunikasi, yaitu 

hambatan fisik berupa kebisingan di ruang pintar, hambatan fisiologis akibat 

keterbatasan artikulasi dan kemampuan literasi siswa, hambatan psikologis berupa 

rasa malu dan ragu pada awal interaksi, serta hambatan semantik akibat 

kompleksitas banyaknya mata pelajaran yang harus dipahami secara bersamaan. 

 

 

Kata Kunci: Komunikasi Interpersonal, Siswa Berkebutuhan Khusus, Guru 

Pendamping, Sekolah Inklusi, Teori Pendekatan Humanistik 
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ABSTRACT 

Inclusive education positions Special Education Teachers (GPK) as 

strategic actors in fostering effective interpersonal communication for students 

with special needs. However, amidst a shortage of certified Special Education 

Teachers (GPK) in Surabaya, SMP Negeri 31 Surabaya, a pioneer in inclusive 

education since 2014, faces real challenges in establishing adaptive interaction 

patterns for students with special needs who exhibit diverse characteristics, 

including down syndrome, intellectual disabilities, and slow learner. This study 

aims to analyze interpersonal communication between students with special needs 

and shadow teachers at this inclusive school using a qualitative descriptive 

approach with semi-structured in-depth interviews and a literature review, 

involving six informants selected through purposive sampling: five ninth-grade 

students with special needs as primary informants and one shadow teacher serving 

as the inclusion coordinator as a supporting informant. The data were analyzed 

using the Miles and Huberman model and supported by source triangulation 

grounded in DeVito’s (2016) humanistic approach, which encompasses five aspects 

of effective interpersonal communication: openness, empathy, supportiveness, 

positiveness, and equality. The research results indicate that interpersonal 

communication occurs in an intense, adaptive, and needs-oriented manner, which 

is shown through: openness fostered via informal communication outside of class 

hours, both in person and via WhatsApp; empathy demonstrated through the 

shadow teacher’s sensitivity to students with special needs emotional states;  

supportiveness through the shadow teacher’s role as a problem-solver in social 

issues such as bullying and truancy; positiveness through the provision of simple 

rewards and the creation of enjoyable interactive moments; and equity through the 

implementation of differentiated instruction, simplified language, and repetition of 

material. In addition, this study also identified four communication barriers: 

physical barriers in the form of noise in the smart classroom; physiological barriers 

due to students with special needs limited articulation and literacy skills; 

psychological barriers such as shyness and hesitation at the start of interactions; 

and semantic barriers resulting from the complexity of having to understand 

multiple subjects simultaneously. 
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